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“The most powerful single moderator that enhances
achievement is feedback.” (Hattie, 1992)

Our guidelines for Marking and Feedback at Thameside Primary are informed by research carried out by the
EEF (Education Endowment Fund) and the Assessment Reform Group into ‘Assessment for Learning’ (AfL).

Taking in to consideration recommendations from the 'Reducing workload in your school' DfE guidance
www.gov.uk/guidance/school-workload-reduction-toolkit Thameside Primary designed this guidance to
ensure:

o Teachers make best use of the time spent marking and providing feedback to pupils
e  Pupils develop the skills to become reflective self and peer-markers

Marking and Feedback Objectives

There are two main reasons we mark work and give feedback:
e To motivate the child
e To further the learning of each pupil and to raise standards throughout the school by:
Addressing misconceptions
Reinforcing a skill or piece of information
Extending a child’s understanding or ability to do something

Types of Marking and Feedback

Marking and feedback at Thameside may be given on a 1:1 basis, to a pair of children, to a group of children or
to the class as a whole and could include:

e conferencing

e peer-marking

e self-marking

e yellow box marking

e one-minute reflections

Please see the appendix for more detailed explanations and examples.

Markers at Thameside can include: teachers, teaching assistants (TA), supply teachers and children.

Marking and feedback at Thameside should always have a positive impact on the child(ren) and be given with
consideration to learning and needs. Recommendations for the Education Endowment Fund state, ‘Feedback
should focus on moving learning forward, targeting the specific learning gaps that pupils exhibit. Specifically,

high quality feedback may focus on the task, subject, and self-regulation strategies’.

Although the marker is responsible for using their professional judgement when it comes to how to mark a
piece of work we do expect teachers to use conferencing (see appendix) in English and Maths lessons. In
Foundation subjects, whilst there is no expectation for formal marking, unless a teacher deems it necessary, it
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is expected that staff use the one-minute reflection to assess the understanding and to identify further
learning needs.

Where marking codes are used (as shorthand) pupils need to be clear about what the symbols represent.
Marking codes for children are located inside the front cover of our English and Maths books (see appendix).

It is acceptable to give general praise (e.g. ‘great work’ or ‘I really enjoyed this’, etc) but only when it is

accompanied by feedback (either verbal or written) that helps the children know what they have achieved and
what they need to do next to deepen their understanding.

Support for staff

At induction, new staff will have training on our core marking and feedback approaches, e.g. conferencing. All
staff will have regular training and input on marking and feedback as part of our annual CPD offer and
monitoring.

Marking and feedback will be monitored through deep dives which include: deep dives, drop-ins, work/book
sampling, teacher self-evaluation forms, pupil voice and other methods as deemed appropriate. If there are any
queries, we will have professional dialogues with staff and will offer further support and guidance where it
might be required. If staff are ever unsure about the most effective type of feedback to give for a particular
task, they would be encouraged to speak to a colleague, Phase Leader or member of SLT, any of whom are more
than happy to offer their advice and support.

| Burton
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Appendix 1

Marking Symbols for maths and English

March 2025

Thameside Marking in Foundation Stage

The bird - marked by the teacher
u— unaided
pa — partially aided

a - aided

Thameside Marking in Key Stage 1
Yellow highlighter — marked by the teacher/TA
Green highlighter— peer marked or self-marked by the child
A - Warning! You need to correct something
a—aided
u - unaided

v — verbal feedback given

Thameside Marking in Key Stage 2
Yellow highlighter — marked by the teacher/TA
Green highlighter — peer marked or self-marked by the child
A - Warning! You need to correct something
a —aided
u - unaided

v —verbal feedback given
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Symbols to support marking and assessment in Rainbow room:

Learning objective and activity

Marking code | Assessment | Description- What will this look like?

N Encounter | Modelled. Chn are using hand over hand or heavy physical
prompts. High level of task support.

E Engaged Chn are interacting with task. Adults are using gestural prompts or
reduced physical prompts. Medium level of task support.

| Involved Chn are interacting with task, need little support. May require

verbal prompts. "What goes here?’ "What's missing? Low level of
task support.

M Mastered Chn are able to do task independently. No level of task support.
All of the above does not include prompts to stay on task,

Types of marking & feedback

Conferencing

Research ( Oxford University — Education Endowment Fund, 2016 ) indicates that masses of ‘after-the-event’

written feedback is neither efficient nor effective.

Through pupil-conferencing, you will be providing, on a daily basis, high quality teaching to individual students.
You will be conducting not only assessment for learning but also assessment of learning.

How to Conduct Conferences:

Circulating the room — It is important to remember that an informal conference with a child need only be 40
seconds long, although it will take longer until the time when both you and the children are familiar with the
idea. You should aim to see every child at least twice a week, which, in experience, is quite manageable —
even without the aid of a TA. Ask how it is going. Alternatively, ask the child what they feel they need
particular help with. Do they have any ‘sticky’ places? Finally, you should formulate a question or suggestion,
particularly if you sense that they lack confidence about their topic.

Things to remember: Don’t talk more than the child. In writing, don’t try to redirect the child onto something
you find more interesting. Only direct the child onto a different course or subject if it’s clearly not working.
Don’t ignore the writer’s original intention for the piece. Try not to supply words or phrases that you like, but
if possible quietly guide the writer towards the means of expression. Don’t hesitate to say to a child that you
don’t understand or that you’re confused by the subject choice.

For all conferencing, when you’ve finished a conference, simply mark the child’s book with ‘verbal feedback’
and your initials.

It is an established fact that ‘after the event’ responses written in books come too late for children to do
anything about them. Verbally conducted revision conferences, on the other hand, provide more opportunity
for high quality teaching, alongside the child, in real time, and allow the child to act on the feedback
immediately.
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Verbal feedback has maximum relevance to the child because the child, in effect, determines what is to be

taught and what learning opportunities they require.

Examples of effective feedback

S uewy seyeq
am nod inq %o s sy,

JASupew je
JUBNIQ 81004 —X)0M JBaJ),

vogeUIOM! U Bupfoe)

Pue jeeual Asan usyo s
e (10 4oE] 10} Aige Seuy
ue aney spdnd jew Aduy
Aew y 'vossed au noqy

Jeuos.iad

Koy ssa

+,8q JIB0Y, JO UOjIE
anam Lwa) jseaeds

S ‘peLEs)|

asoL} JO BUO UILE |
ShEM SWEQoId &

waejqox e jes upeq aney sydnd ‘sylew |

JNOU JEIS E ajew

pua e
Bunadwox
ay| spepod-yes Bunued ase s)dnd ‘pe uj

U] "UOHEULLOY
66rs s1 pdnd e ‘ysiBug u) Japxo O} pevise useq aney spdnd ‘sulew Uy

‘Buses) 46y Buinses) ancidu o) Moy

sjenens pue joyuow ‘ued o) Apge umo SysEp joalgns U0 BONDE y060S J8y0 jw pue ‘apeib e en uea
S,8U28) 613 BAQICLL O SUNE PUB—Sand pue 18L0 U paydde 6q ‘alyaleL] ‘UED XOBaDSE) $98UEOUI JO 810D S| JAVSUE UE JAUIUM U0
sjwond se papwoid Aiensn si jj uogeinBes-es BlJ 708IGNS B SSOI08 PASN &/ YoM YSEr B JUBLILIOD UBD 3| YSE) JO 8CiA) yoads 0 yiom JO

UMD § JBUIEG) B LD PAsNo0) S yOBqpas | Ui sasseooid Buviuepun au; s1ebie; yoeqpeay | 80810 9y0adS & BUNOIAL L0 PESNoY) Y0eqpea
g i
k
¥ =
seibajesns uonejnbai-jes 108lgng ysep

piemioj Bujuies) anow oy Ajayjj a10w }oeqpasy

.

sa|dwexa
S

sa|dwexa
ISM

“ueyuoo 8L uey) Juepodwi sse| 8q 0} Ajg| Si A1eA8p JO POYIBW BU} PUE) %OBQPaS) [BGUSA IO USHLIM BIA PBIaAep aq Aew sebessalu
850U| "§ UoEpUBLILODaY Ul UaAB S sy} U0 8ouepinb Jayuny Xoegpas) uo 1oe 0} seunuoddo usnb aq o) pesu sjdnd 1ey; sjessuoLsp osfe
aJay uanib sejdwexa ay] "seibeiens uonenbes-jes pue ‘oalgns ‘ysel ayy Bunebie) ‘premio; Buites) Bunow uo Snooj PINOYS YORQPea) aA08lT

¢INOOHSSYTO JHL NI 3MIT 00T MOvaa3ad uolepuNo
3AILO3443 40 LNJLNOD 3FHL LHOIN 1VHM jJuswmopu3

uoneonp3

L 4

7|Page

March 2025



Pupil Self and Peer Evaluation

"Effective learners take ownership of their educational journeys, cultivate a growth mindset, and continuously
reflect on their experiences to inform their future learning paths. Educators play a crucial role in fostering
independence, encouraging students to set their own learning goals and develop self-regulation skills." O’Leary,
Z. (2018)

Children marking their own work and that of their peers are important parts of effective marking practice.
Why use Pupil and Peer Evaluation?

e The greatest impact is an overall rise in self-esteem.

e Children can feel more able to talk about their learning.

e Children can say where they need help without a sense of failure.
e Children are thinking deeply about their own learning.

e Children are starting to be more in control of their learning.

It takes time to introduce a system of self-marking. Self and peer-marking and time to take action in response
to feedback should be seen as part of the lesson itself. Children will need to have the process modelled to them
(e.g. in a plenary) until they feel confident to carry out the process independently. Children should be confident
and practiced in self-marking before beginning to peer assess.

Using the class i-pad to ‘mirror’ children’s work is an effective way of modelling the marking process. A child’s
name can be selected intentionally or drawn randomly and their work displayed. The rest of the class identify
where that child has met the success criteria and suggest where improvements can be made. The teacher then
models making the improvement using suggestions from the class.

The rest of the class are then given time to mark and improve their own work. This could be used at any point
during the lesson i.e. as a mini-plenary or built into planning as part of a lesson.

In addition to the success criteria, children may check their work against their targets, e.g. cold task writing
targets, those set in lessons using conferencing toolkits or those set at parents evening discussions.

A model to develop self-marking in KS2:

(1) Children highlight their own work where they have used each success criteria and share with a partner; (2)
Children underline one place where an improvement could be made. This is a place where they did not apply
the success criteria. (3) They make the improvement as part of the lesson or in a separate session.

Developing peer-marking:

(1) Show a partner the self-marking that has been done; (2) Swap a piece of work with a partner to share
something they liked about the person’s work; (3) In pairs, read each other’s work, say two positive things, and
make a suggestion for improvement; (4) Phase in highlighting successes, finding an area for improvement and
then making the improvement; (5) Children work independently to identify the successes and an area for
improvement in a peer’s work.
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Pen power:

Children work with a partner. Partner A places their book on top of Partner B’s book; because Partner A has
their book on top they have the ‘pen power’ (green polishing pen). Partner B reads through the work and gives
suggestions on what they think could be improved/edited and Partner A has to decide whether to take the
advice or not. After 5 mins the children swap the books over - Partner B has their book on top of Partner A’s
and the pen is given to Partner B so they now have Pen power.

Selective/ Yellow Box Marking

How Does Selective Marking Work?

N PAGE 108 SERIES
WALKTHRU e
THE A|D|A|P|T PROCESS WALKTHRUS

SELECTIVE MARKING

SET AN EXTENDED TASK SELECT A SPECIFIC PROVIDE ACTIONABLE INITIATE REDRAFTING OF TRANSLATE IDEASTO
AND COLLECT THEWORK  SECTION TO FOCUS ON FEEDBACK SELECTED SECTION REMAINDER OF THE TASK

Choose one area of a pupil’s work to mark. Just one section. Mark it well and in detail and offer sophisticated
feedback (verbally or in writing) and no matter what, ensure that the feedback is specific and diagnostic (e.g.
see verbal technique = not yet). By avoiding any assessment, pupils should understand that their work is in
progress and by ‘zooming in” on one area to improve, the Yellow Box focuses pupils to act on that feedback in
a clear and specific framework.

Why Is It Effective?

The pupil knows where to work and what to target; improvements can be identified much more clearly to
help aid pupil progress. This ensures staff are marking for the child — meaning they are not observers in the
process — to reduce workload with more direct, specific comments. that lead to greater impact.
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An example of selective marking

Do this! —=> Yellow Box

The yellow box indicates the area you are to use to make
your improvements to the work which has been assessed. —_—

These improvements maybe:

* To complete or improve the original task set

= Toimprove the level achieved to reach your target

* To an extension question to achieve better than your target
* Torepeat a process or apply it to another situation

+

Y P S i - e ot

T ——— —— — . — ——
e —- — . — — . -

The size of the box will determine how many improvements | p— - Ta——
need to be done.

One-minute reflections

At Thameside a one-minute reflection is used as an exit ticket at the end of all foundation subject lessons. This
is a quick and effective way for teachers to assess pupils' understanding of the lesson content. Here's how it

works:

Process:

1. Timing: At the end of the lesson, the teacher asks students to take one minute to reflect on their
learning.
2. Focus: Teachers can prompt students with specific questions, such as:

o What did you learn today?

o What was the most interesting part of the lesson?

o Canyou explain one key idea from the lesson in your own words?

o What would you like to know more about?

3. Exit Ticket:

o Inour ARPs, EYFS and Year 1: The reflection is verbal, where students are encouraged to share
their thoughts with the teacher or in small groups. This helps build their ability to articulate
their understanding, even if their responses are brief.

o InYear 2 and beyond: Students are expected to either write a short response in their books,
draw a picture to represent what they learned, or write a few sentences to explain their
thoughts. This allows for a more individualized response, catering to the different ways
students can express their understanding.

o InPE, PSHCE, Art, DT, and Music Lessons: Typically, exit tickets for these subjects across all
age groups will be verbal. This is because these subjects often involve hands-on, practical, or
creative learning, and verbal reflections allow students to discuss their experiences, emotions
or thoughts in a more dynamic and expressive way.
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4. Think, Pair, Share: After being given time to respond to the reflection question, children will share
their responses with a partner in a Think, Pair, Share format. This allows them to practice verbalizing
their ideas, hear others’ thoughts, and engage in a collaborative reflection process.

5. Cold Calling: Following the Think, Pair, Share activity, the teacher will cold call on individual students
to check for understanding. This ensures that all students are engaged and provides a quick
opportunity for the teacher to gauge their comprehension of the lesson content.

6. Exit Ticket Submission: Once students have shared their thoughts, they submit their exit ticket (either
verbally, in writing, or through a drawing), which is not formally marked by the teacher. This allows
for a quick check-in on learning without the burden of grading, keeping the focus on formative
assessment and the learning process.

Purpose:

e Formative Assessment: The teacher reviews these brief reflections to gauge individual pupils'
understanding of the material. It provides insight into what concepts students grasped and where
they might need additional support.

e Instant Feedback: Teachers can quickly identify which students may need more help or if any concepts
need revisiting in future lessons.

e Personalised Teaching: The information from the exit ticket allows the teacher to tailor future lessons
to address gaps in understanding or expand on areas of pupils’ interest.

Benefits:

e Quick and Efficient: The one-minute reflection is quick for both pupils and teachers, offering a non-
intrusive way to assess learning at the end of each lesson.

e Encourages Metacognition: It helps pupils reflect on their learning process and develop self-
awareness about what they understood and what they might still be uncertain about.

e Pupil Engagement: This strategy encourages students to be more engaged with the lesson content
and actively think about what they've learned before leaving.

o Differentiated Approaches: By offering both verbal responses in EYFS and typically verbal responses in
PE, PSHCE, Art, DT, and Music, as well as written or drawn responses in Year 2 and beyond, the
approach is adapted to suit the developmental stages and abilities of the pupils.

e Support for SEND: With the use of scaffolds such as sentence stems, writing frames, and visual aids,
pupils with SEND are given the support they need to effectively reflect on and communicate their
learning.

¢ Non-Marked Exit Tickets: Since exit tickets are not formally marked, the focus is on gathering
feedback for immediate, low-stakes assessment rather than grading, making it easier for teachers to
check for understanding without adding extra marking workload.

Overall, the one-minute reflection exit ticket serves as a valuable tool for teachers to assess pupil

understanding in a timely and low-stakes manner, ensuring that the teaching process is responsive to
pupils' needs.
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